
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key Question Two: 

What could content literacy look 

like1. 
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Areas for Leader Actions 
 

 

LEADER 
ACTIONS 

 
 

Cycle of 

Assessment 
 
 

I I 

Teacher 

Partnerships 
 
 
 

I I 

 

Standards 

& Tasks 

Formative 

Assessment 

Analysis of 

Work/Data 

Instructional 

Scaffolding 



 

 
 
 

The Cycle of Assessment 

 

Teach :  Does the instruction and 

the tasks a lign to the identified 

learning target(s)? 

Assess: How is student learning 

being measured or determined 

for the identified learning 

target(s)? 

Analyze: How is the  information 

from assessments being 

analyzed? 

Action: What actions or changes 

are taking place based on the 

findings of that analysis? 

 

 

 

 

 

 

Iii 



 

 

 

 

 

Rewind  tomove forward! 

Fromcourse one,we learned a common language of focus, 

rigor,and coherence.As we observe in classrooms,areyou 

seeing examples of: 

Focus: aligningthe lesso nto depthof standard 

Rigor: developingconceptual understandingwithfluency 

and skill and ensuring masterythroughapplication 

Coherence : connectingtoday's lesso nwiththe lesso n before 
and the future lesso nas well as across allcontent 

Discuss withgroup members spec ific examp les of focus, 
rigor,and coherence. 

Iii 



 

 

 

 

What kinds of thinking do we want to see? 
 
 

 
Literal 

• 
• Evaluatea single 
te.xt, synthesize 
ideas from 

difference te.xt.s. 
 

 

 
InferentiaI 

 
 
 
 

 
• Analyze the 

meaning of a te.xt, 
applying knowledge 

from within the te.xt 

and from 

background 

knowledge. 

 
 

 

Critical 

 
 
 

 
• Syn thesize 

knowledge and 

provide explanation 

of new 
understanding 

Iii 
• 



 

 

 

 

ing with Tasks 
 

Task predicts performance. 

 
Whatdetermines what students know and are able to do is not 

what the curriculum says they are supposed to do, nor even 
what the teacher thinks he or she is asking students to do. 

Whatpredicts performance is what students are actually 
doing. 

-Rkhard F. Elmore  (2008) 
 
 
 

How are we connecting the reading (meaning making) 
and writing (expression of new understanding) eactt_ 

day? Iii 



 

 

 
 

 

 

 

 

For the full list of resources, see 
LDC.ORG. 

https://ldc.org/sample-curricula
https://ldc.org/sample-curricula
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Literacy  Design Collaborative 

LDC Template Task Collection 2.0 
December 2013 

 

 
The Literacy Design Collaborative is committed to equipping middle and high school students with the literacy skills they need to succeed in their later 

education, their careers, and their communities, working through many different partnerships to meet that literacy challenge. We believe students can and 

must reach significantly higher levels of reading, writing, and thinking, and we embrace the challenging expectations set by the Common Core State Standards. 

Since its original collection of template tasks, LDC has produced other collections, including the original collection, ones for elementary, and an “edited” 

collection in which some changes to the original were made. This collection provides yet another kind of template based closely on grade-level standards. 

Teachers should choose from these collections the templates that work best for them for any given task. 
 

This collection as does the original and other collections aims to help teachers craft tasks that engage students in writing in response to reading. It provides 

template tasks for implementing the Literacy Design Collaborative (LDC) strategy by drawing directly from the language and skills articulated in each 

Common Core Anchor Standards. When filled in, a template task becomes a teaching task that sets up a context for teaching the specific skills and demands 

embedded in the standard. 

 
This collection is an edited version of the original piloted collection of template tasks. As in the original LDC collection,  the template tasks are fill-in-the-blank 

“shells” that allow teachers to insert the texts to be read, writing to be produced, and content to be addressed. When filled in, template tasks create high- 

quality student assignments that develop reading, writing, and thinking skills in the context of learning science, history, English, and other subjects. They  

specify the subjects and levels of student work for which they can be used, and they come with rubrics that can be used to score the resulting student work. 

 
This Collection differs from the original piloted collection in that L2’s and L3’s are now a separate list of “demands” or “D’s” to choose from. Accordingly, 

the L2 and L3 statements in the rubric are also deleted and replaced with a statement about meeting demands. For example, under Advanced in the 

Informational/Explanatory rubric you will see, “D: Addresses additional demands with thoroughness and makes a connection to controlling idea.” 
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How to Use the LDC  Templates 
 

Mode: All LDC template tasks are designed for tasks that involve students in writing in response to reading or research. They are clustered by the writing 

modes described in the CCSS: argumentative, informative/explanatory, and narrative. (Note that in LDC a narrative refers to non-fiction narrative and 

involves students in applying a journalistic style appropriate to relating an event or interview.) Teachers should choose the mode and template that best suits 

their instructional purpose. 

 

Texts: The term “text” refers to a range of artifacts, including print and visual types. The best text choices allow students to engage deeply with texts that 

involve them in concepts, ideas, or questions. These are called “short profound texts” in the form of a chapter, section of a play, or shorter poem or speech. 

Below are some suggestions: 
 

 Short stories 

 Essays 

 Speeches 

 Short novels 

 Poetry 

 Chapters 

 Maps 

 Art works 

 Timelines 

 Data 

 Video 

 Political texts (laws, policies, etc.) 

 

Products: Teaching tasks can engage students in a variety of products. Each product signals a writing context and requires students to adjust language 

choices and rhetorical strategies to meet the needs of a context for writing, purpose, and audience. For example, an essay signals to students a formal 

situation with an academic purpose and audience. In contrast an article for a school magazine signals a less formal context, a journalistic purpose, and a 

general or peer audience. Products include any multiple paragraph composition, to include: 
 

 Essays 

 Reports 

 Speeches 

 Research reports 

 Exhibits to include a written product 

 Presentations to include a speech or written product 

 Journalistic products, such as feature articles 

 Editorials 

 Formal letters, as to a State official 

 Memos, to include reports 

 Proposals 

 Lab reports 

 Response/Reaction papers 

 Cost/benefit analyses 

 Critical reviews 

 Interviews written up as articles 

 Non-fiction narratives, such as accounts of an event 

 Manuals 



Template Task Collection 2.0 | © Literacy Design Collaborative, December 2013 3  

In all LDC Collections, there are some requirements and others that can be changed or added: 
WHAT IS REQUIRED? WHAT CAN BE CHANGED OR ADDED? 

 Fill in the template task, completing all the blanks but not altering the other template wording. 

 List the reading texts for the prompt or describe how students will be guided to select 

appropriate texts. 

 Provide a background statement that introduces the prompt to students. 

 If an extension activity is included, provide an activity in which students share or apply what they 

have learned with a real-world audience or through a hands-on project. (The extension may also 

be omitted.) 

 Use the appropriate rubric for the template task. 

 You choose which texts students will 

read. 

 You choose what products students will 
produce. 

 You choose the topic, issues, events, or 

other content students will read and write 

about. 

In choosing, consider requirements set by your 

state, district, or school. 

 

Demands: Demands are additional writing and cognitive challenges that you can add to a template task. They are developed from language in the CCSS. 

In this way you can scaffold your instruction: 

 

 Repeat a teaching task but add one or more demands. 

 Change the template and teaching tasks but repeat a demand/s. 

 Use the demands as “mini-tasks” and teach them between modules so that students acquire competence before applying them in the composing 

process. 

 
You may choose one or more of these D’s (demands) to a Template Task to increase the challenge: 

D1 Be sure to ______ (acknowledge; refute) competing views. (Argumentation) 

D2 Give (an example; # of examples) from past or current (events; issues) to illustrate and clarify your position. (Argumentation or 

Informational/Explanatory) 

 
D3 What ________ (conclusions; implications) can you draw? (Argumentation or Informational/Explanatory) 

 
D4 In your discussion, address the credibility and origin of sources in view of your research topic. (Argumentation or Informational/Explanatory) 

 
D5 Identify any gaps or unanswered questions. (Argumentation or Informational/Explanatory) 

 
D6 Use ________ (stylistic devices) to develop your work. (Argumentation or Informational/Explanatory or  Narrative) 

D7 Use ________ (techniques) to convey multiple storylines. (Argumentation or Informational/Explanatory or Narrative) 

D8  Include ________ (e.g. bibliography, citations, references, endnotes). (Argumentation or Informational/Explanatory) 
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Common Core State Standards And Template Task Collection    2.0 

Following are the Anchor standards that are “built-in” and apply to all the templates. You should bold or highlight the “when appropriate” standards if you 

are not using an LDC module. If you are using an LDC module, you should choose the appropriate module template based on your teaching task’s mode. The 

module will have identified the writing mode in the module, but you will still need to identify any other standards. 

 

 “Built in” standards have the specified College and Career Readiness Anchor Standards built in in addition to the Focus Standard. 

 Focus Standards and “When appropriate” standards vary with the teaching task. 

 

READING 

Focus Standards and “Built In” Reading Standards 

1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing 

or speaking to support conclusions drawn from the text. 

2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze 

how specific word choices shape meaning or tone. 

10 Read and comprehend complex literary and informational texts independently and proficiently. 

Focus Standards or “When Appropriate” Reading Standards 

3 Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., section, chapter, scene, 

or stanza) relate to each other and the whole. 

6 Assess how point of view or purpose shapes the content and style of a text. 

7 Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in words. 

8 Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and 

sufficiency of the evidence. 

9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors 

take. 
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WRITING 

Focus Standards and “Built In” Writing Standards 

4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and 

audience. 

5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 

10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single 

sitting or a day or two) for a range of tasks, purposes, and audience. 

Focus Standards or “When Appropriate” Writing Standards 

1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and 

sufficient evidence. 

2 Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through 

the effective selection, organization, and analysis of content. 

3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well- 

structured event sequences. 

6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others. 

7 Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the 

subject under investigation. 

8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and 

integrate the information while avoiding plagiarism. 
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Argumentation Template Tasks for Template Task Collection    2.0 
 

 “After Researching” ”After Reading” 

Argumentation Template Tasks 

 

 
Analysis 

Task 1: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ 

(an essay or substitute) in which you argue ________ (content). 

Support your position with evidence from your research. 

(Argumentation/Analysis) 

Task 2: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay or 

substitute) in which you address the question and 

argue_______(content). Support your position with evidence 

from the text(s). (Argumentation/Analysis) 

 

 

Comparison 

Task 3: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ 

(an essay or substitute) in which you compare ________ 

(content) and argue ________ (content). Support your position 

with evidence from your research. 

(Argumentation/Comparison) 

Task 4: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay or 

substitute) in which you compare ________ (content) and argue 

________ (content). Support your position with evidence from 

the text(s). (Argumentation/Comparison) 

 

 
Evaluation 

Task 5: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ 

(an essay or substitute) in which you discuss ________ (content) 

and evaluate ________ (content). Support your position with 

evidence from your research. (Argumentation/Evaluation) 

Task 6: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay or 

substitute) in which you discuss ________ (content) and evaluate 

________ (content). Support your position with evidence from 

the text(s). (Argumentation/Evaluation) 

 

 
Problem- 

Solution 

Task 7: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ 

(an essay or substitute) in which you identify a problem 

________ (content) and propose a solution. Support your 

position with evidence from your research. 

(Argumentation/Problem-Solution) 

Task 8: [Insert optional question] After reading ________ 

(literature or informational texts) on ________ (content), write 

________ (an essay or substitute) in which you identify a 

problem ________ (content) and propose a solution. Support 

your position with evidence from the text(s). 

(Argumentation/Problem-Solution) 

 

 

Cause-Effect 

Task 9: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ 

(an essay or substitute) in which you argue the cause(s) of 

________ (content) and explain the effect(s) ________ 

(content). Support your discussion with evidence from your 

research. (Argumentation/Cause-Effect) 

Task 10: [Insert optional question] After reading ________ 

(literature or informational texts) on ________ (content), write 

________ (an essay or substitute) in which you argue the 

cause(s) of ________ (content) and explain the effect(s) 

________ (content). Support your discussion with evidence from 

the text(s). (Argumentation/Cause-Effect) 
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Argumentation Teaching Task Rubric for Template Task Collection    2.0 
 

Scoring 

Elements 

Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

 

 

Focus 

 

 
Attempts to address prompt, 

but lacks focus or is off-task. 

  
Addresses prompt appropriately 

and establishes a position, but 

focus is uneven. D. Addresses 

additional demands superficially. 

 Addresses prompt appropriately and 

maintains a clear, steady focus. 

Provides a generally convincing 

position. D: Addresses additional 

demands sufficiently 

 Addresses all aspects of prompt 

appropriately with a consistently strong 

focus and convincing position. D: 

Addresses additional demands with 

thoroughness and makes a connection to 

claim. 

Controlling 

Idea 

Attempts to establish a claim, 

but lacks a clear purpose. 
 Establishes a claim.  Establishes a credible claim.  Establishes and maintains a substantive 

and credible claim or proposal. 

 

Reading/ 

Research 

Attempts to reference reading 

materials to develop response, 

but lacks connections or 

relevance to the purpose of the 

prompt. 

 Presents information from 

reading materials relevant to the 

purpose of the prompt with 

minor lapses in accuracy or 

completeness. 

 Accurately presents details from 

reading materials relevant to the 

purpose of the prompt to develop 

argument or claim. 

  
Accurately and effectively presents 

important details from reading materials 

to develop argument or claim. 

 

 
Development 

Attempts to provide details in 

response to the prompt, but 

lacks sufficient development or 

relevance to the purpose of the 

prompt. 

 Presents appropriate details to 

support and develop the focus, 

controlling idea, or claim, with 

minor lapses in the reasoning, 

examples, or explanations. 

  
Presents appropriate and sufficient 

details to support and develop the 

focus, controlling idea, or claim. 

 Presents thorough and detailed 

information to effectively support and 

develop the focus, controlling idea, or 

claim. 

 

 

Organization 

 

 
Attempts to organize ideas, but 

lacks control of structure. 

 Uses an appropriate 

organizational structure for 

development of reasoning and 

logic, with minor lapses in 

structure and/or coherence. 

 Maintains an appropriate 

organizational structure to address 

specific requirements of the prompt. 

Structure reveals the reasoning and 

logic of the argument. 

 Maintains an organizational structure that 

intentionally and effectively enhances the 

presentation of information as required 

by the specific prompt. Structure 

enhances development of the reasoning 

and logic of the argument. 

 

 

 

 
Conventions 

 

Attempts to demonstrate 

standard English conventions, 

but lacks cohesion and control 

of grammar, usage, and 

mechanics. Sources are used 

without citation. 

  
Demonstrates an uneven 

command of standard English 

conventions and cohesion. 

Uses language and tone with 

some inaccurate, inappropriate, 

or uneven features. 

Inconsistently cites sources. 

 Demonstrates a command of standard 

English conventions and cohesion, 

with few errors. Response includes 

language and tone appropriate to the 

audience, purpose, and specific 

requirements of the prompt. Cites 

sources using appropriate format with 

only minor errors. 

 Demonstrates and maintains a well- 

developed command of standard English 

conventions and cohesion, with few 

errors. Response includes language and 

tone consistently appropriate to the 

audience, purpose, and specific 

requirements of the prompt. 

Consistently cites sources using 

appropriate format. 

 

Content 

Understanding 

Attempts to include disciplinary 

content in argument, but 

understanding of content is 

weak; content is irrelevant, 

inappropriate, or inaccurate. 

 Briefly notes disciplinary content 

relevant to the prompt; shows 

basic or uneven understanding 

of content; minor errors in 

explanation. 

 Accurately presents disciplinary 

content relevant to the prompt with 

sufficient explanations that 

demonstrate understanding. 

 Integrates relevant and accurate 

disciplinary content with thorough 

explanations that demonstrate in-depth 

understanding. 
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Informational/Explanatory Template Tasks for Template Task Collection    2.0 
 

 “After Researching” “After Reading” 

Informational or Explanatory Template Tasks 

 

 

Definition 

Task 11: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you define ________ (term or 

concept) and explain ________ (content). Support your discussion 

with evidence from your research. (Informational or 

Explanatory/Definition) 

Task 12: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay, 

report, or substitute) in which you define________ (term or 

concept) and explain ________ (content). Support your discussion 

with evidence from the text(s). (Informational or 

Explanatory/Definition) 

 

 
Description 

Task 13: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you describe ________ (content). 

Support your discussion with evidence from your research. 

(Informational or Explanatory/Description) 

Task 14: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay, 

report, or substitute) in which you describe ________ (content). 

Support your discussion with evidence from the text(s). 

(Informational or Explanatory/ Description) 

 

 

 

 

 
Procedural- 

Sequential 

Task 15: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you relate how ________ (content). 

Support your discussion with evidence from your research. 

(Informational or Explanatory/Procedural-Sequential) 

Task 16: [Insert optional question] After reading ________ 

(literature or informational texts) on ________ (content), write 

________ (a report or substitute) in which you relate how 
________ (content). Support your discussion with evidence from 

the text(s). (Informational or Explanatory/Procedural- 

Sequential) 

Task 17: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), developing a 

hypothesis, and conducting an experiment examining ________ 

(content), write a laboratory report in which you explain your 

procedures and results and confirm or reject your hypothesis. 

(Informational or Explanatory/Procedural-Sequential) 

 

 

 
Synthesis 

Task 18: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you explain ________ (content). 

Support your discussion with evidence from your research. 

(Informational or Explanatory/Synthesis) 

Task 19: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay or 

substitute) in which you explain ________ (content). Support 

your discussion with evidence from the text(s). (Informational 

or Explanatory/Synthesis) 



Template Task Collection 2.0 | © Literacy Design Collaborative, December 2013 9  

 

 “After Researching” “After Reading” 

Informational or Explanatory Template Tasks (Continued) 

 

 
Analysis 

Task 20: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you analyze ________ (content), 

providing evidence to clarify your analysis. (Informational or 

Explanatory/Analysis) 

Task 21: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (a report, 

essay or substitutes) in which you analyze ________ (content), 

providing examples to clarify your analysis. (Informational or 

Explanatory/Analysis) 

 

 
Comparison 

Task 22: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you compare ________ (content). 

Support your discussion with evidence from your research. 

(Informational or Explanatory/Comparison) 

Task 23: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (an essay, 

report, or substitute) in which you compare ________ (content). 

Support your discussion with evidence from the text(s). 

(Informational or Explanatory/Comparison) 

 

 
Cause- 

Effect 

Task 24: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

report or substitute) in which you examine the cause(s) of 

________ (content) and explain the effect(s) ________ (content). 

Support your discussion with evidence from your research. 

(Informational or Explanatory/Cause-Effect) 

Task 25: [Insert optional question] After reading ________ 

(literature or informational text/s) on ________ (content), write 

________ (a report or substitute) in which you examine the 

cause(s) of ________ (content) and explain the effect(s) 

________ (content). Support your discussion with evidence from 

the text(s).  (Informational or Explanatory/Cause-Effect) 
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Scoring 

Informational/Explanatory Teaching Task Rubric for Template Task Collection    2.0 

Elements 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

 

 
Focus 

 

Attempts to address prompt, 

but lacks focus or is off-task. 

  

Addresses prompt appropriately, 

but with a weak or uneven focus. 

 Addresses prompt appropriately and 

maintains a clear, steady focus. 

D: Addresses additional demands 

sufficiently. 

 Addresses all aspects of prompt 

appropriately and maintains a strongly 

developed focus. D: Addresses additional 

demands with thoroughness and makes a 

connection to controlling idea. 

Controlling 

Idea 

Attempts to establish a 

controlling idea, but lacks a clear 

purpose. 

 Establishes a controlling idea with 

a general purpose. 

 Establishes a controlling idea with a 

clear purpose maintained throughout 

the response. 

 Establishes a strong controlling idea with 

a clear purpose maintained throughout 

the response. 

 

Reading/ 

Research 

Attempts to present 

information in response to the 

prompt, but lacks connections 

or relevance to the purpose of 

the prompt. 

 Presents information from 

reading materials relevant to the 

purpose of the prompt with 

minor lapses in accuracy or 

completeness. 

  
Presents information from reading 

materials relevant to the prompt 

with accuracy and sufficient detail. 

 Accurately presents information relevant 

to all parts of the prompt with effective 

selection of sources and details from 

reading materials. 

 

 
Development 

Attempts to provide details in 

response to the prompt, 

including retelling, but lacks 

sufficient development or 

relevancy. 

  
Presents appropriate details to 

support the focus and controlling 

idea. 

  
Presents appropriate and sufficient 

details to support the focus and 

controlling idea. 

  
Presents thorough and detailed 

information to strongly support the 

focus and controlling idea. 

 

 

Organization 

 

 
Attempts to organize ideas, but 

lacks control of structure. 

 Uses an appropriate 

organizational structure to 

address the specific requirements 

of the prompt, with some lapses 

in coherence or awkward use of 

the organizational structure 

  
Maintains an appropriate 

organizational structure to address 

the specific requirements of the 

prompt. 

  
Maintains an organizational structure that 

intentionally and effectively enhances the 

presentation of information as required 

by the specific prompt. 

 

 

 

 
Conventions 

 

Attempts to demonstrate 

standard English conventions, 

but lacks cohesion and control 

of grammar, usage, and 

mechanics. Sources are used 

without citation. 

  
Demonstrates an uneven 

command of standard English 

conventions and cohesion. Uses 

language and tone with some 

inaccurate, inappropriate, or 

uneven features. Inconsistently 

cites sources. 

 Demonstrates a command of 

standard English conventions and 

cohesion, with few errors. Response 

includes language and tone 

appropriate to the audience,  

purpose, and specific requirements of 

the prompt. Cites sources using an 

appropriate format with only minor 

errors. 

 Demonstrates and maintains a well- 

developed command of standard English 

conventions and cohesion, with few 

errors. Response includes language and 

tone consistently appropriate to the 

audience, purpose, and specific 

requirements of the prompt. 

Consistently cites sources using an 

appropriate format. 

 

Content 

Understanding 

Attempts to include disciplinary 

content in explanations, but 

understanding of content is 

weak; content is irrelevant, 

inappropriate, or inaccurate. 

 Briefly notes disciplinary content 

relevant to the prompt; shows 

basic or uneven understanding of 

content; minor errors in 

explanation. 

 Accurately presents disciplinary 

content relevant to the prompt with 

sufficient explanations that 

demonstrate understanding. 

 Integrates relevant and accurate 

disciplinary content with thorough 

explanations that demonstrate in-depth 

understanding. 
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Narrative Template Tasks for Template Task Collection   2.0 
 

 “After Researching” “After Reading” 

Narrative Template Tasks 

 

Description 

Task 26: [Insert optional question] After researching ________ 

(informational texts) on ________ (content), write ________ (a 

narrative or substitute) in which you describe ________ 

(content). (Narrative/Description) 

Task 27: [Insert optional question] After reading ________ 

(literature or informational texts), write ________ (a narrative 

or substitute) from the perspective of ________ (content). 

(Narrative/Description) 

 
Procedural- 

Sequential 

Task 28: [Insert optional question] After researching ________ 

(informational texts) on_____ (content), write ________ (a 

narrative or substitute) in which you relate ________ (content) 

and the events ________ (content). (Narrative/Sequential) 

Task 29: [Insert optional question] After reading ________ 

(literature or informational texts) about ________ (content), 

write ________ (a narrative or substitute) in which you relate 

________ (content). (Narrative/Sequential) 
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Narrative Teaching Task Rubric for Template Task Collection    2.0 
 

Scoring 

Elements 

Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

 

 

Focus 

 

 
Attempts to address prompt but 

lacks focus or is off-task. 

 Addresses prompt 

appropriately, but with a 

weak or uneven focus. D. 

Addresses additional 

demands superficially. 

  
Addresses the prompt appropriately 

and maintains a clear, steady focus. D: 

Addresses additional demands 

Sufficiently. 

 Addresses all aspects of the prompt 

appropriately and maintains a strongly 

developed focus. D: Addresses 

additional demands with thoroughness 

and makes a connection to controlling 

idea. 

 
Controlling 

Idea 

Attempts to establish a theme or 

storyline, but lacks a clear or 

sustained purpose. 

 Establishes a theme or 

storyline, but purpose is 

weak, with some lapses in 

coherence. 

 Establishes a theme or storyline, with a 

well-developed purpose carried through 

the narrative. 

 Establishes a compelling theme or 

storyline, with a well developed purpose 

carried through the narrative through 

skillful use of narrative techniques. 

 

 
Reading/ 

Research 

Directly restates information from 

reading materials, interviews, and/or 

visual materials; uses materials 

inaccurately, OR information from 

source materials is irrelevant for the 

purpose at hand. 

 Uses reading materials, 

interviews, and/or visual 

materials with minor lapses in 

cohesion, accuracy or 

relevance. 

  

Accurately integrates reading material, 

interviews, and/or visual material to 

authenticate the narrative. 

  
Accurately and seamlessly integrates 

reading material, interviews, and/or 

visual material to authenticate the 

narrative 

 

 
Development 

 
Descriptions of experiences, 

individuals, and/or events are overly 

simplified or lack details. 

 Develops experiences, 

individuals, and/or events 

with some detail but sense of 

time, place, or character 

remains at the surface level. 

 Develops experiences, individuals, 

and/or events with sufficient detail to 

add depth and complexity to the sense 

of time, place, or character. 

 Elaborates on experiences, individuals, 

and/or events with comprehensive detail 

to add depth and complexity to the 

sense of time, place, or character. 

 

 

Organization 

 

Attempts to use a narrative 

structure; composition is 

disconnected or rambling. 

 Applies a narrative structure 

(chronological or descriptive), 

with some lapses in 

coherence or awkward use of 

the organizational structure. 

 Applies a narrative structure 

(chronological or descriptive) 

appropriate to the purpose, task, and 

audience; storyline clearly conveys the 

theme or purpose 

 Applies a complex narrative structure 

(chronological or descriptive) 

appropriate to the purpose, task and 

audience that enhances communication 

of theme or purpose and keeps the 

reader engaged 

 

 

Conventions 

 

Lacks control of grammar, usage, 

and mechanics; little or ineffective 

use of transitions. 

 Demonstrates an uneven 

command of standard English; 

inconsistently uses transitions 

between sentences and 

paragraphs to connect ideas. 

 Demonstrates a command of standard 

English conventions with few errors; 

consistently uses transitions between 

sentences and paragraphs to connect 

ideas. Provides bibliography or works 

consulted when prompted. 

 Demonstrates a well-developed 

command of standard English 

conventions; effectively uses transitions 

between sentences and paragraphs to 

connect ideas. Provides bibliography or 

works consulted when prompted. 

 

 
Content 

Understanding 

Attempts to include disciplinary 

content, but understanding of 

content is weak; content is 

irrelevant, inappropriate, or 

inaccurate. 

 Briefly notes disciplinary 

content relevant to the 

prompt; shows basic or 

uneven understanding of 

content; minor errors in 

explanations. 

  
Accurately presents disciplinary content 

relevant to the prompt with sufficient 

explanations that demonstrate 

understanding. 

  
Integrates relevant and accurate 

disciplinary content with thorough 

explanations that demonstrate in-depth 

understanding. 
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Classroom  Assessment  Task Rubrics 

 
LDC classroom assessment tasks provide an option to use the template tasks to create assessments to measure student skills exhibited when asked to do a 

task independently. A classroom assessment task is designed for students to complete in one or two sittings and can be uses before or after a teaching task 

to gather evidence of what students can do on their own. The rubrics below are designed to support the classroom assessment approach. 

 

LDC Classroom Assessment Rubric For Argumentation 
Scoring Elements Not Yet Meets Expectations 

Focus Attempts to address prompt but lacks focus or is off-task. Addresses the prompt and stays on task; provides a generally convincing 

response. 

Reading/Research Demonstrates weak use of reading material to develop argument. Demonstrates generally effective use of reading material to develop an 

argument. 

Controlling Idea Establishes a claim and attempts to support an argument but is not convincing. Establishes a credible claim and supports an argument that is logical and 

generally convincing. 

Development Reasoning is not clear; examples or explanations are weak or irrelevant. Develops reasoning to support claim; provides evidence from text(s) in the 

form of examples or explanations relevant to the argument. 

Organization Provides an ineffective structure; composition does not address requirements 

of the prompt. 

Applies an appropriate text structure to address specific requirements of the 

prompt. 

Conventions Demonstrates a weak command of standard English conventions; lacks 

cohesion; language and tone are not appropriate to audience and purpose. 

Demonstrates a command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. 

 

LDC Classroom Assessment Task Rubric For Informational/Explanatory Writing 
Scoring Elements Not Yet Meets Expectations 

Focus Attempts to address prompt but lacks focus or is off-task. Addresses prompt with a focused response. 

Reading/Research Attempts to present information relevant to prompt. Presents and applies relevant information with general accuracy. 

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a 

research question. 

Establishes a controlling idea that states the main purpose and/or question for 

the tasks. 

Development Tends to retell rather than present information in order to answer questions, 

solve problems; lacks details to develop topic. 

Presents sufficient information in order to examine or convey topics or issues, 

answer questions, solve problems; identifies salient themes or features; explains 

key information with sufficient detail 

Organization Applies an ineffective structure; composition does not address requirements of 

the prompt. 

Applies a generally effective structure to address specific requirements of the 

prompt. 

Conventions Demonstrates a weak command of standard English conventions; lacks 

cohesion; language and tone are inappropriate to audience and purpose. 

Demonstrates a command of standard English conventions and cohesion; 

employs language and tone appropriate to audience and purpose. 
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Classroom Assessment Task Rubric for Narrative Writing 
Scoring Elements Not Yet Meets Expectations 

Focus Attempts to address prompt but lacks focus or is off-task. Addresses the prompt and stays on task 

Reading/Research Demonstrates weak use of reading materials, interviews, and/or visual 

materials. 

Demonstrates generally effective use of reading material, interviews, and/or 

visual material. 

Controlling Idea Narrative line or theme is not carried through the narrative. Establishes a narrative line or theme that is carried through the narrative. 

Development Lacks descriptive elements that describe or relate experiences, individuals, 

and/or events. Attempts to employ narrative techniques to develop a factual or 

informative purpose. Lacks a satisfactory ending or conclusion. 

Describes or relates with sufficient detail experiences, individuals, and/or 

events; employs some stylistic device to develop a sense of time, place, or 

character that illustrates a factual or informative purpose. Provides a conclusion 

or ending that follows from and/or reflects on the narrative. 

Organization Applies a weak narrative structure; composition is disconnected or rambling. Applies a narrative structure that develops the storyline as a description or 

chronology. 

Conventions Demonstrates a weak command of standard English conventions or is 

unreadable; little or ineffective use of transitions. 

Demonstrates a command of standard English conventions; generally makes 

transitions between sentences and paragraphs to connect ideas. 



 

 

 

 

Standards  & Outcome Focus 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

Iii 

Blank Ta.sk Template SampleCompleted Teaching Task 

 

 

 

 
 

[Insert opti onal questi on] After 

reading(li terature or i nformational 

texts}, write (an essay report or 

substi tute) in which you describe 

( content). Support your discussion 

with  evidence from the text{s). 

 
Version 1:Should middle school 

student.shavetowearuniforms?After 

reading editor atsonthistopic,w rite 

your ow neditor althat addressesthe 

quest on and supportyour posi onwith 

evidence fromthetexts. 

 

Version 2: ls Chapter3 necessay for 

telling thestory?After reading Jack 

London'sCallof the Wild,w ritea book 

review that addressesthequestionand 

su pportyour positionwith evidence 

from the text. 

 



 

 

 

 

What I should see in a content literacy classroom? 
 

 
 

 

Iii 



 

 

 

 

Walk Through Tool 
 

 

Literacy PracttCes 
Level of 

PracttCe 

lookfors in all content area  dassroom.s  
B.ack ground Knowledge addressed(c.ontent backgrolXld ie-. Tone, periodic. table, 

mercenary) 

•Voe.ab and c.onceptfrontloadirg 

•Modelsco ac c ess content knowle(ge and cooteotspecific academic language 

 

Texts are topic.ally appropriate. high quality and reql.iretime intext, and meet purpose 

of lesson outcome-. (Provide mUtipleac cess poineforstudentlearnerneed) 

Engage in lnterac.tivereadingco promote thoughtful di.sc ussion.sand providesc.affolClec 

reading supports.  
Students are engaged inthethinking and theproductive stng:le of thework. Teac her 

is using gradual release strategies to support varied student needs, 

 

Expression of new ideas are explidtly de.signed in learning outcome.s and require 

students to c.ommunicatein writing or orally, (ie. Writings,SocraticSeminars, 

Presentations) 

 



 

 

 

Literacy Practices 

 
Level of 
Practice 

Use as an 
Exemplar/ 
Model for 

others 

Provide 
Feedback and 

peer 
observation 

Encourage 
Partnership 

Look fors in all content area classrooms     

Back ground Knowledge addressed (content background ie. Tone, 
periodic table, mercenary) 
 

 Vocab and concept front loading 

 Models to access content knowledge and content specific 
academic language 

    

Texts are topically appropriate, high quality and require time in text, 
and meet purpose of lesson outcome. (Provide multiple access points 
for student learner need) 

    

Thoughtful Discussions 
    

Students are engaged in the thinking and the productive struggle of 
the work. Teacher is using gradual release strategies to support 
varied student needs. 

    

Expression of New Ideas are explicitly designed in learning outcomes 
and require students to communicate in writing or orally. (ie. 
Writings, Socratic Seminars, Presentations) 

    



 

 

 

 

Let's Walk Through a Sample Task 
 

Task Description: 
 

After reading"Probation for'affiuenza' teen in deadly 

drunk drivingcrash sparks anger," by The Assoc iated 

Press and Miller v Alabama, wr ite an essay in whichyou 
compare the courtdec isions. What implications canyou 

draw about future cases concerningteen convictions? 
Supportyourdiscussion withevidence from bothtexts. 
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Task  Overview 
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Background  Knowledge Activity 

Creating Simple  Sentences (Front  Load Vocabulary) 
 

 
1. Create sentences as a group without a dictionary and use predictive 

skills. Independently or in small  groups, studen ts should generate 
and record a sentence  for each vocabulary word  (studen ts may 
choose  five out of the ten words to use). Words can be combined  in 
sentences. You are trying to write a sentence with the key word that 
they think they might read  in the text. 

 
2. Share-out.  Bring class back together and ask for volunteers to share 

some sentences; try to get an example  or two for each  of the words. 
When  time, record  examples on the board. 

 

3. AFTER reading text evaluate accuracy of sentences. 
 

4. Have studen ts refine  sentences based  on reading. 
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Possible sentences 
 

I n you r d igita l notebook, wr ite each word and ma ke a guess 
as to what each means. Then, write one sentence that 
representswhatyou thin k the textswill be about.Asyou 
read, you will look for clues that determ i ne meaningof each 
word. 
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Possible Sentences 
 

Description 

 

Possible Sentences (Moore & Arthur. 1981) is a combination vocabulary/prediction 

activity. It is designed to acquaint students with new vocabulary they will encounter in their 

reading and guide them as they attempt to verify the accuracy of statements they generate. 

Additionally, it arouses curiosity concerning the passage to be read. Thus, Possible Sentences is 

best used when unfamiliar vocabulary is mixed with familiar terminology. The more creative and 

outrageous the possible sentences are, the more likely the students are to remember the words 

and their real meaning. The teacher should choose five to eight terms (the key words) that are 

defined in the context of the passage. 

 

 Write a possible sentence for each of the key words on the board. 

 Work in groups of three or four to share your sentences. 

 Choose the “best” sentence for each word from your group. 

 Write the best possible sentences on the board and read them aloud. 

 Read the passage that contains the words, referring to your possible sentences as you 

look for the real meaning of each word. 

 Write real sentences that indicate you know the meaning of each word. 

 Share the real sentences with your group. 

 Choose the “best” sentence for each word from the group and write it on the board. 

 Discuss the real meaning of the words. 

 

Possible Sentences 

 

Insert word Insert word Insert word Insert word 

 

Possible Sentence Real Sentence 
  



 

 

 

 

Background   Knowledge   Impact 

 
Scoring Guide 

Students' abilrty to: 

• Generate several sentences using the pre-selected conceptual vocabulary. 

• Write sentences that represent their ptedictions about how word.swQIbeusedInthe text 

• Evaluate theirpossiblesentences for accuracy based ontextual evidence. 

• Refine their possiblesentences to be more accurate based onwhat they re. 

• Collaboratively share,evaluate,and recommend changes to poSStble sentences. 

 
 

How does this activity set students up for the text? 

• How does it require productive struggle forstudents? 

How do students carrythe heavy lifting of the cognitive 

load? 
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Reading the Text 
 

We will  be watchi nga video.As we watch, look for answers 
to the followi ng questions: 

1. What teacher moves su pported read i ngthe text? 
 

 

2. How do these hel p students thin k about what they 
were read i ngwhile they were read i ngthe text? 

 

 

3. How do these strategies apply to other content area 
read i ng? 
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Reading the Text 

• What teacher moves su pported read i ngthe text? 

 

 
How do these hel p students thin k about what they were 
readi ngwhile they were readi ngthe text? 

 

 
• How do these strategies app ly to other content area 

readi ng? 
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Written Task 
 

Watchthe followingvideo. 

 
Look for answers to the following questions. 

• What was the writing task in this sc ience lesso n? 

 
• How did it relate to the text? 

 
• How is it a written expression that demonstrates 

understanding? 
 

• What teacher moves explicitly connected the read about 
it,think about it,talk about it,wr ite about it? 
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Writing Task 
 

• What was the writing task in this sc ience lesso n? 
 

• How did it relate to the text? 
 

• How is it a written expression that demonstrates 

understanding? 

 

• What teacher moves explicitly connected the read about 
it,think about it,talk about it,wr ite about it? 
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Challenges in Designing a Task 

Task and text must match in topic and author's purpose. 

 
Text is of appropriate length, and texts sets are used if 
multiple access points to content are necessary. 

 
• Text has appropriate complexity for students to spend 

time in the text. 
 

• Text is required to complete task. 

 
• There are multiple solutions, thinking pathways, and 

thought. 



 

 
 

 

Barriers to Bridges 

How did our science teacher overcome the challenges to 
student  comprehension? 

 

Challenge Strategy 

Text and Task Match  

Appropriate access to text  

Complexity oftext  

Text-Based Task  

Multiple Solutions 

II 



 

 
 

 

C onnecting to the TEAM Rubric 

l1tdicators Descriptors (Level5- 

Sigmffica ntly  Above Expectatioml 

Stan.dards & Objectives 

rn&tru:ctinn)1 

+ Al1 1earning objectives areclearly a nd explicitly 

commun cated,co nnected tostatestandardsand refer enced 

throughout lesron 
+  Learning objectivesare:[a) rons1ste;ntly oonnecte<:I to w'hat 

students  have previously learned, [b) knovJ f rom life 

experiences, a nd [c) integrated vJ ithother d&ip ines.. 

rn<Structi:onaJ  Pilans 

Pfannrng)1 

Instruct onalplansinclude: 

• measurablea nd exp icitgoals alignedto statecontent 

standards; 

II 



 

 
 

Next Steps   and Reflection 
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Literacy Practices 

 
Level of 
Practice 

Use as an 
Exemplar/ 
Model for 

others 

Provide 
Feedback and 

peer 
observation 

Encourage 
Partnership 

Look fors in all content area classrooms     

Back ground Knowledge addressed (content background ie. Tone, 
periodic table, mercenary) 
 

 Vocab and concept front loading 

 Models to access content knowledge and content specific 
academic language 

    

Texts are topically appropriate, high quality and require time in text, 
and meet purpose of lesson outcome. (Provide multiple access points 
for student learner need) 

    

Thoughtful Discussions 
    

Students are engaged in the thinking and the productive struggle of 
the work. Teacher is using gradual release strategies to support 
varied student needs. 

    

Expression of New Ideas are explicitly designed in learning outcomes 
and require students to communicate in writing or orally. (ie. 
Writings, Socratic Seminars, Presentations) 

    

 


